DEVELOPING SHORT VIDEO-BASED MATERIALS FOR TEACHING ENGLISH FOR GENERAL

PURPOSES (EGPs) IN COLLEGE AND UNIVERSITY by Saptaningsih, Nur
st
The 61  TEFLIN International Conference, UNS Solo 2014 
DEVELOPING SHORT VIDEO-BASED MATERIALS FOR TEACHING ENGLISH FOR GENERAL 
PURPOSES (EGPs) IN COLLEGE AND UNIVERSITY
Nur Saptaningsih
English Instructor at UNS Language Center and Setia Budi University Surakarta
nur_saptaningsih@yahoo.co.id
Abstract: This research investigates the development of short video-based materials for teaching English for 
General Purposes (EGPs) in college and university. R & D methodology was applied. Thirty students of class G 
of Setia Budi University (USB), two lecturers and two experts participated in this study. The data were the 
existing materials, the implementation of teaching EGPs, the prototype of the short video-based materials and the 
implementation of the prototype. The data collecting techniques were: library research, observation, interview, 
questionnaire and FGD. The result of the study are as follows: 1) the existing materials are inadequate to 
facilitate students in listening and speaking production and to provide students with pleasurable and motivational 
materials; 2) the short video-based materials are successfully developed; and 3) the short video-based materials 
are considered feasible. 
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English for General Purposes (EGPs) is taught in colleges and universities. It provides a broad
foundation of learning English. The typical areas cover four integrated skills, i.e. speaking interaction and 
production, listening, reading and writing which are equally treated. It deals with various topics and the materials 
are language in daily and general uses. Hence, materials should be prepared to accomodate, stimulate and 
motivate students to use English through all skills in authentic experiences.  
The interviews with some English lecturers and the questionnaires distributed to students of USB 
revealed that teaching and learning activities were facilitated with books and audio materials. As a result, 
learners could not observe the setting of the conversation and the speakers’ actions, expressions, emotions, and 
gestures. In fact, learners needed real picture of native speakers involving in social interaction. Furthermore, they 
required motivational materials which encourage them more to speak and communicate. Regarding that the 
existing materials for teaching EGPs were inadequate in providing students with authentic English experience 
and use, it is necessary for the researcher to propose materials which may fill the gaps between the existing 
materials and the students’ need of authentic English experience.
Materials are a set of product for teaching and learning activities, such as textbooks, videos, recorder 
materials, etc. Video material can be a very useful source and asset for the language teaching-learning because it 
combines both fun and pedagogic instructions in authentic material that reflect real interaction (Rammal: 2005). 
Davis (2012) outlines: 1) video helps to raise learners’ pragmatic awareness; 2) users prefer material that is 
visually aesthetic; 3) the use of video with text is particularly efficient in enhancing levels of comprehension 
and, consequently, supersedes the power of text alone; and 4) images may help aid understanding and learning of 
concepts that are difficult to explain verbally. Moreover, McKinnon (2011) postulates “the setting, action, 
emotion, gesture, etc. that our students can observe in a video clip provide an important visual stimulus for 
language production and practice”. 
A number of investigations on using and developing video materials for teaching English had been 
carried out by some researchers. Rammal (2005) studied about using video in the EFL classroom which led him 
to a conclusion that video material can be a very useful source and asset for the language teaching-learning 
because it combines both fun and pedagogic instructions in authentic material reflecting real interaction. Cakir 
(2006) conducted similar research and concluded that video is beneficial for learners and teachers, being useful 
and motivational teaching tool for both practicing listening skills and stimulating speaking and writing. This 
present study differs from the previous ones in some aspects. First, the subjects are Indonesian lecturers and 
students who might have different characteristics. Secondly, this study deals with developing a product for 
teaching EGPs to fill the gaps between weaknesses of the existing material and the students’ need.
Methods
Research and Development (R & D) methodology was employed in this research. Borg & Gall (1983) 
proposes some steps in developing a product in R & D research: information collecting, planning, preliminary 
form of product, preliminary field testing, main product revision, main field testing, operational product revision, 
operational field testing, field product revision and dissemination and implementation. Sugiyono (2013) 
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simplifies the steps into preliminary study, development study, and evaluation stages. However, based on certain
consideration, this research applied the first two stages to accomplish the goal.
The preliminary research was carried out in two ways: library and field research. The library research 
was to obtain clear information about the existing materials. The field research was to find out whether the 
existing materials met the teachers and students needs. The subjects were lecturers and students of USB. The 
purposeful sampling technique was employed. The data were information about the existing materials, the 
features of the existing materials and the learners’ needs. The researcher collected the data through interview, 
questionnaire and classroom observation. The data were analyzed in three the steps based on the processing 
operations suggested by Kothari (2004): editing, coding and classification.
Product development was carried out in three ways: prototype development, expert judgment and field 
tryout. Prototype development was to create the prototype model of materials, considering seven aspects;  
objectives, content, presentation, language appropriateness, tools, volume and short-video. The criteria of 
materials were based on requirements postulated by Cunningsworth (1995), Rowntree and Tomlinson (in 
Richards: 2001). Expert judgment was to see the feasibility of the prototype design. Two experts were invited to 
validate the prototype and give input for the prototype revision. Field try out was to see the effectiveness of the 
short video-based materials. Interview and questionanire were to gain the data of feedbacks from lecturers and 
students. Evaluation and revision were conducted to fix the materials. When the product was considered 
qualified, the final product was successfully developed. Some criteria proposed by Maksum (2009) were utilized 
to draw conclusion, including: 1) excellent/can be used (80% - 100%); 2) good/can be used (60%-79%); 3) quite 
good/should be revised; and 4) bad/should be revised (<50%).
Findings And Discussions
Preliminary research
This part deals with the findings and discussion on students’ and lecturers’ responses on the existing 
materials and classroom observation.
Table 1. Students’ Responses on the Existing Materials
Aspect Respons
es
Findings
Objective 50% The materials met the objectives but the listening and speaking production were 
a bit difficult. 
Content 50% The materials were authentic and meaningful but could not maximize students’ 
potential.
Presentation 
(design&learni
ng)
45% The color and font were unattractive, but the activities were sometimes boring.
No changing were made. The materials did not facilitate learners with 
pleasurable and authentic learning experiences.
Language 
appropriatenes
s
80% The materials were presented with appropriate grammar. The instructions were 
easy to understand.
Tools 48% The key anwers were not provided. The learning was only supported by printed 
and audio materials.
Time 
management
46% The materials were too much.
Materials 40% The listening materials were boring and difficult to understand. 
Mean 51,29%
The overall score for the existing materials was 51,29%. Though considered quite good, it was near to 
the lower limit of 50%. 
Interview with lecturers revealed that: 1) the materials focused on written and audio materials; 2) 
students experienced difficulties in pronunciation; 3) the listening were fast and difficultto understand; 4) 
lecturers did not use audio-visual materials; 5) students needed materials which make them enthusiastic; and 6)
students needed materials which give them real examples of interaction and communication using English.
Based on the classroom observation, the findings were: 1) the students and lecturers used book provided 
with audio materials; 2) though suitable with the syllabus, the materials could not facilitate the students dealing 
with oral production and speaking practice; 3) students were not enthusiastic; and 4) students did not pay 
attention to the learning activities.
Taking into account to the findings, it seems that the existing materials failed to achieve impacts as 
Tomlinson postulates (in Richard: 2001). The existing materials had no significant effect on learners. Learners’ 
curiosity, interest and attention were not attracted. Many factors might contribute to this case. The materials 
consisted only written and audio materials. Books covered activities with motionless pictures, and therefore were 
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unattractive for students. Students experienced difficulties when working with listening because the listening 
was too fast and the words were difficult. The listening materials only provided them with voice of people 
having conversation without knowing the real setting and expression. They could not see the lips movements of 
the speakers to predict what the speakers were talking about when some words were unfamiliar. In fact, settings, 
actions, emotions, gestures, etc. provide an important stimulus for language production and practice (McKinnon: 
2011) and images may help aid understanding and learning of concepts that are difficult to explain verbally 
(Davis: 2012). This is very important because what they learned was foreign language, the language which they 
did not speak every day. 
Product development
The development of the prototype was based on the theoretical review and the findings in the 
preliminary research. The product name was “Real Shot, Real English”. The materials consisted of short-videos 
and module. The cover was orange and the layout was designed to meet students’ interest. There were eleven
units and each of them was provided with a short video and some activities, consisting of pre-viewing, while-
viewing and post-viewing activities and also key answers.
The judgement provided by two experts was figured in the table below. 
                                Table 2. Result of Evaluation from Experts
Aspect Expert 1 Expert 2 Highest Score
Objective 7 7 8
Content 15 14 16
Presentation (design&learning) 23 23 28
Language appropriateness 7 6 8
Tools 7 7 8
Time management 3 3 4
Short video 6 6 8
Total score 68 66 80
Percentage 85% 82,5% 100%
Mean 83,75
The mean score of expert validation was 83,75% and the prototype was considered excellent. The 
prototype could go to the tryout after some minor revision were made based on the expert suggestions as 
follows: 1) providing clearer pictures, 2) correcting misspelled words and grammar; 3) providing glossary; 4) 
providing more eye-catching cover; 5) providing preface; 6) revising the table of content; and 7) providing more 
interesting font. 
Based on the observation of the tryout of the prototype in classroom, the researcher found that the 
process of implementation was good. Lecturer started the lesson with pre-viewing activity and the students gave 
positive response. She played the short video and the students watched. She sometimes stopped the short video 
and asked them with some questions. Students tried to guess what happened and what the speakers were talking 
about. Lecturer was familiar the video since the reseacher had explained to her before the tryout. She directed 
students to move from one task to another task smoothly. Though sometimes a bit noisy, students actively 
involved in the learning activities. Though their oral production was mixed, Indonesian and English, it seemed 
that they tried to speak English. They created their groups based on their choice and designed a conversation. 
The result of the the students questionnaire was figured through the table below.
Table 3. Students’ Response in the Tryout
Aspect Score Findings
Objective 86,18% The content was suitable with the program and basically easy to 
understand.
Content 83,44% The materials presented were authentic and meaningful. The materials 
helped them cope with four main skills.
Presentation 
(design&learning)
82,08% The activities were interesting. The materials gave authentic experience of 
using English. However, The cover and layout design were less eye-
catching.
Language 
appropriateness
82,90% The instruction was easy to understand.
Tools 82,46% The materials was good. The key answers were provided.
Time management 81,58% The time was average.
Short video 82,68% The short video was pleasurable and motivating.
Mean 82,90%
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The mean score for the tryout was 82,90% and it was considered excellent. However, they argued that 
the cover and layout design were less interesting.
FGD involving researcher, students, lecturers and experts brought some important findings: the 
prototype was excellent, but the design and layout needed some improvements. Also, activities for the next units 
should be more variative. Based on the feedback from students and suggestion from experts, some improvements 
were made: 1) the color of the cover was changed from orange into combination orange, white, red and green; 2)
the cover picture was changed from English dictionary into people communicating using English; and 3) the 
module layout was improved with more picture and more various and colorful font. Moreover, to anticipate that 
the students might be bored with same activities, the following units were provided with various activities 
different from the previous ones.
The materials are considered feasible and can be used for teaching EGPs because they meet students’ 
needs after being validated, field-tested and revised. The final product is “Real Shot, Real English”. The 
materials consist of module and short videos. The modul is A4 in size and consist of 40 pages. The cover is 
combination of orange, white, red and green with a picture of people communicating using English. The 
materials are divided into eleven units and each unit covers some activities, including pre-viewing, while-
viewing and post-viewing activities. Glossary and key answers are provided to help student maximize their 
learning.
The materials successfully meet the seven aspects of good materials. In term of objective, the 
materials meet the objectives of learning EGPs in four areas of competence. The materials are designed to help 
students: 1) ask and answer questions on very familiar topic; 2) understand familiar phrases and words about 
themselves, family and surroundings; 3) understand familiar names, words and simple sentences; and 4) write 
short functional text. In term of content, the materials are contextual and authentic, giving real example of using 
English in daily life. The materials encourage students’ affective domain. These are in line with Tomlinson’s 
statement (in Rinchard: 2001) “materials can inform the learners about the language, provide exposure to the 
language in use, stimulate language use and seek discoveries about language use in natural settings”. In term of
presentation, the cover design, layout and font are attractive and clear and the materials provide various 
interesting, meaningful, motivational and pleasurable activities which help them work with other students. In 
term of language appropriateness, the final product is designed with correct formal English. The instruction of 
every task is clear and undertandable. In term on tools, the materials are provided with various types of sources. 
The module provides students with instruction and various interesting activities to do, like filling the blanks, 
guessing the character, arranging letters, arranging words, etc. The short video also provides students with 
listening and viewing activities. The activities of using short video are varied. They can listen and watch the 
video, watch sound-off video to predict what the speakers’ saying by observing the movements of their lips, and 
visual-off video (when students are ready enough). In term of volume, each unit of the materials last for 45 
minutes because the product is supplementary for the existing materials and the purpose is to cover the 
weaknesses of the existing ones. In this case, lesson plan was very useful and influential to design effective and 
timely tryout process. Finally, in term of audio-visual media, the short videos can meet students’ need and 
motivation. Also, the short videos are pleasurable and authentic. 
Conclusions and Suggestions
Conclusions
This research is significant to develop short video-based materials for teaching EGPs in college and 
university. The final product of “Real Shot, Real English” is considered feasible for it has fulfilled the overal 
underlying aspects: 1) the materials meet the objectives of learning EGPs; 2) the materials are contextual and 
authentic; 3) the materials support students’ affective domain; 4) the design of materials and learning activities
meet students’ need; 5) the final product uses correct formal English and clear instruction; 6) the materials are 
provided with various types of sources; 7) the learning duration meet the estimated time; and 8) the short videos 
are pleasurable, authentic, and motivational.
Suggestions
Lecturers of EGPs in college and university may use this product as supplementary materials to 
support the existing materials. It provides learners with interesting short videos and activities close to real use of 
English. The materials can improve students’ motivation and attract students’ interest. However, as some 
learners are likely to make groups of their close friends, lecturer has to modify the way of creating group to 
encourage them to work and interact with other students. Further and deeper research can be conducted to look 
into the issues with improved results. Also, since developing prototype is sometimes time and energy 
consuming, researchers need to have detailed and unlimited information dealing with existing materials, samples 
of activities and other beneficial references to minimize obstacles.
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